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Course Number:
EDUC 2120 (CRN 23881)

Course Title:
Exploring Socio-Cultural Perspectives on Diversity in Educational Contents

Semester and Year:
SPRING 2012

Credit Hours:  
3.0 semester credit hours
Class Meeting Time:
Hybrid course, Tuesday & Thursday 3:35- 4:50, Class meetings on Campus TBA

Location:
T-222

Instructor:
Shirley Mills,  shirleymills@clayton.edu

Textbooks:

Cushner, K., McClelland, A. and Safford,P. (2006). Human Diversity in Education:  An Integrative Approach  (7thh edition). New York: McGraw –Hill.

Catalog Description: 

Given the rapidly changing demographics in our state and country this course is designed to equip teachers with the fundamental knowledge of understanding culture and teaching children from diverse backgrounds.  Specifically, this course is designed to examine 1) the nature and function of culture; 2) the development of individual and group cultural identity; 3) definitions and implications of diversity, and 4) the influences of culture on learning, development, and pedagogy.

Computer Requirement:

Each CSU student is required to have ready access throughout the semester to a notebook computer that meets faculty-approved hardware and software requirements for the student's academic program. Students will sign a statement attesting to such access.  For further information on CSU's Official Notebook Computer Policy, please go to http://itpchoice.clayton.edu/policy.htm. 

Computer Skill Prerequisites:
· Able to use the WindowsTM operating system 

· Able to use Microsoft WordTM word processing 
· Able to send and receive e-mail using OutlookTM or Outlook ExpressTM 

· Able to attach and retrieve attached files via email 
· Able to use a Web browser. 
Able to use GA View

· In-class Use of Student Notebook Computers:
Student notebook computers will not be used in the classroom in this course. Computers will be required to access course materials and to communicate with your instructor.  Cell phones are not to be used during class.
Conceptual Framework:

The Teacher Education Unit is committed to preparing quality teachers for Georgia’s public schools.  Thus, within the context of a collaborative, field-based environment, CSU produces collaborative, reflective professional educators who are competent, caring and committed.

Knowledge  Base:  

As our society becomes more multicultural, so are our nation’s schools beginning to change with pupils of all diverse backgrounds.  A course in teaching candidates how to instruct pupils from various cultures, races, religions, regions, languages, ages, classes, abilities, disabilities, as well as of different sex, gender and sexual orientation, is very important for today’s pre-service teachers.  Therefore, multiculturalism emerged as a discipline based on an intellectual, historical, philosophical and theoretical foundation.  In addition, scholars who developed this discipline did so with extensive years of research, which continues today.  As a result, pre/in-service teachers and others are able to appreciate and value the differences of people in American life and culture in order to build harmony and unity among native and non-native born Americans.

Course Goals:
To provide tools of comprehension that can be used to appreciate, value, and respect people of different backgrounds and beliefs.

To prepare candidates with the knowledge, skills and dispositions to teach and work in cross-cultural school settings.

Course Objectives: Students will
1. Examine the nature and function of culture.

2. Explore how history and culture shape world views.

3. Examine the development of his/her own cultural identity and learning styles.

4. Develop and apply strategies for observing, analyzing, and comparing differences related to family structures, socioeconomic status, abilities/disabilities and culture.

5. Articulate strategies for teaching culturally  diverse students in the classroom.

6. Identify school practices and policies that perpetuate and maintain achievement gaps, including negative stereotypes,  related to race, class, persons with disabilities, gender, sexual orientation, and other forms of prejudice and discrimination.

7. Identify educators’ cultural practices and expectations that perpetuate and maintain achievement gaps.

8. Identify strategies that creatively deal with challenges and differences between the cultures of educators and students.

9. Identify assets and values of diverse populations to bring student learning to higher levels.

Course Outcomes:  Students will

1. Explain the nature and function of culture and how history shapes world views.

2. Explore their own culture and learning styles and observe and analyze other cultures.

3. Apply strategies for teaching culturally diverse students within the classroom that eliminates practices that perpetuate and maintain achievement gaps.

4. Create a classroom where diverse populations are assets in student learning.

Professional Standards:

The content of this course correlates to education standards established by national and state education governing agencies, accrediting agencies and learned society/professional education associations.  Please refer to course correlation matrices located at the following web site:

 htpp://a-s.clayton.edu/teachered/Standards%20and%20Outcomes.htm.

Teacher Education Unit Outcomes and Candidate Proficiencies


	Conceptual Framework

Descriptors
	Correlation with INTASC Principles
	Knowledge, Skills & Dispositions
	Assessments
	

	Outcome 1. Diagnoses Learning Needs

Candidate uses a variety of assessment techniques and utilizes appropriate technologies to gather information about all students and integrates this information to determine learners’ strengths and areas to be developed.
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-Teacher Work 
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	Outcome 2 Plans for Student Learning

Candidate integrates knowledge of discipline content, of the nature of diverse learners, of learning theories, of instructional strategies and of state/local curriculum guides to plan instruction.
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Caring
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	Outcome 3. Facilitates Student Learning

Candidate implements instructional plans with flexibility and is guided by knowledge of discipline content, of the nature of all learners, of learning theories and of instructional strategies.
	Reflective

Competent

Caring 
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	Outcome 4. Demonstrates Appropriate Knowledge

Candidate has general knowledge across a broad spectrum of liberal arts and sciences and possesses discipline specific knowledge at a level appropriate for the chosen teaching field.
	Competent
	Principles:

1. Knowledge

7. Instructional

        Planning
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    Sample Portfolio
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	Outcome 5. Fosters Student Well being to Support Learning

Candidate interacts with diverse students, school colleagues, parents, and agencies in the larger community to foster student well being and learning.
	Collaborative

Caring

Committed
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	Outcome 6. Assumes the Role of Professional Teacher

Candidate acts in accordance with the structure, standards and responsibilities of the profession and recognizes the role of the school in supporting a democratic society.
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Course Requirements in Relation to Standards and Expectations for Pre-service Teachers:

The Regents’ Principles for the Preparation of Teachers for the Schools has at the core the Regents’ Guarantee that all graduates of USG Teacher Preparation Programs will be able to bring students from diverse groups to high levels of achievement.  The course is not simply ‘about’ certain subjects nor does it merely offer ‘perspectives’ on issues; rather, it is foundational to the commitment of USG institutions to prepare educational professionals who have the dispositions and ability to teach all students to high standards. The course is also guided by standards of the Professional Standards Commission’s Georgia 2000 Standards, diversity standards of the National Council for the Accreditation of Teacher Education (NCATE). and standards for dispositions for cross-cultural teaching established by the Interstate New Teacher Assessment and Support Consortium (INTASC, 1992). 

	NCATE and Georgia 2000 Standards
	Board of Regents’ Principles
	INTASC
	Course Objectives and Experiences

	Standard 1: Candidate Knowledge, Skills, and Dispositions

Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.  
	IIA (2) Teacher candidates et high learning standards for all students in a school classroom and organize curriculum, instruction, and assessment around the standards.

IIA (3). Teacher candidates differentiate instruction for individual P-12 students or groups of students that reflects students’ own experiences, learning styles, interests, cultures, and special needs.

IIA (5).  Teacher candidates use data on P-12 student learning and achievement to set benchmarks and to monitor student progress toward continuous improvement. 
	· The teacher respects students as individuals with differing personal and family background and various skills, talents, and interests.

· The teacher is sensitive to community and cultural norms.

· The teacher believes that all children can learn at high levels and persists in helping all children achieve success.

· The teacher appreciates and values human diversity, shows respect for students’ varied talents and perspectives, and is committed to the pursuit of “individually configured excellence.”
	Student will

1. Examine the nature and function of culture.

2. Examine the development of his/her own cultural identity.

4. Explore how culture shapes world views.

6. .Identify school practices and policies that perpetuate and maintain documented achievement gaps, including negative stereotypes, racism, classism, sexism, and other forms of prejudice and discrimination.

7. Identify teachers’ cultural practices and expectations that perpetuate and maintain documented achievement gaps.

8.  Identify strategies that creatively deal with challenges and differences between teachers’ and students’ cultures.

____________________

·  Course readings and discussion

·  Class participation

· Reflective Journal

·  My Cultural Context Essay

·  Guest speakers

·  Research paper

	Standard 3: Field Experiences and Clinical Practice

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students. 
	III F, III G, III H

Teacher candidates complete at least 900 (full academic year) clock hours of field experiences in schools in one or more programs. 
	· The teacher appreciates multiple perspectives and conveys how knowledge is developed from the vantage point of the knower.
	Student will

3. Develop and apply strategies for observing, analyzing, and comparing cultures.

____________________

· Field experience activities



	Standard 4: Diversity

The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn.  These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.
	I.A. Teacher candidates are accomplished in bringing P-12 students from diverse groups to high levels of learning and achievement at point of initial recommendation for certification.
	· The teacher makes students feel valued for their potential as people and helps them learn to value each other.
	Student will

5. Articulate strategies for teaching culturally diverse students in the classroom.

8.  Identify strategies that creatively deal with challenges and differences between teachers’ and students’ cultures.

9.  Identify assets and values of various cultural groups that can bring student learning to higher levels and bridge the achievement gap.

·  Case studies

·  Field experience activities


Teacher Education Unit Diversity Outcomes

	Diversity Outcomes
	Course Assessments

	Candidate uses culturally responsive diagnosis, measurements and assessment tools           Smith, P. (1998)

 (Outcome 1) 
	Class work, Reflections, Group work,

Observations, Field Experiences, Class Discussions, Test/Exam



	Candidate plans culturally responsive teaching and culturally responsive curriculum development          Smith, P. (1998)

(Outcome 2)
	Class work, Reflections, Group work

Observations, Field Experiences, Class Discussions, Test/Exam

	Candidate facilitates learning that meets the cultural/different learning styles of all learners                    Smith, P. (1998)

(Outcome 3) 
	Class work, Reflections, Group work

Observations, Field Experiences, Class Discussions, Test/Exam

	Candidate is knowledgeable of multiculturalism (culture, language, race, gender, class, ethnicity, special needs, religion, sex, sexual orientation, region, etc.) and socio-cultural influences on subject-specific learning

Smith, P. (1998)

(Outcome 4) 
	Class work, Reflections, Group work

Observations, Field Experiences, Class Discussions, Test/Exam



	Candidate interacts with appropriate school personnel, parents and agencies for the social and cultural well being of diverse students                                                  

(Outcome 5)
	Class work, Reflections, Group work

Observations, Field Experiences, Class Discussions, Test/Exam

	Candidate continues to learn about and appreciates all cultural groups                          

(Outcome 6)
	Class work, Reflections, Group work

Observations, Field Experiences, Class Discussions, Test/Exam


Diversity/Multiculturalism:

Students will be exposed to a diverse population.  Meeting the needs of a diverse and multicultural classroom, including gender, race, religion, ethnicity, socioeconomic status, learning styles, and stages of physical, social and intellectual development are incorporated as a major component of every topic in the course’s curriculum.

Professionalism and Academic Integrity:

Expectations of professionalism include attendance, punctuality, appropriate classroom behavior and originality of student’s work.  Cheating and plagiarism will not be tolerated.

Academic integrity is of paramount importance at Clayton State University.  Students are expected to abide by the Student Code of Conduct as outlined in the Clayton State University Student Handbook and the Basic Undergraduate Student Responsibilities.  All instances of academic dishonesty will be reported to the Office of Student Life/Judicial Affairs.  Judicial procedures are described at http://adminservices.clayton.edu/judicial/.

Disruption of Learning Environment:

Behavior which disrupts the teaching-learning process during class activities will not be tolerated.  While a variety of behaviors can be disruptive in a classroom setting, more serious examples include belligerent, abusive, profane, and/or threatening behavior.  A student who fails to respond to reasonable faculty direction regarding classroom behavior and/or behavior while participating in classroom activities may be dismissed from class.  A student who is dismissed is entitled to due process and will be afforded such rights as soon as possible following dismissal.  If found in violation, a student may be administratively withdrawn and may receive a grade of WF.  A more detailed description of disruptive behavior and appeal procedures is provided at:  http://s.clayton.edu/DisruptiveClassroomBehavior.htm
Course Requirements and Related Objectives:

1. Attendance—This is a hybrid course with on line participation through GA View and class meeting days.  Class participation is expected Monday through Thursday.  A schedule of on campus meeting times and on line responsibilities is provided.  Excessive absences (3 or more unexcused absences) will result in a 20 point penalty.  Excused absences require documentation.  This documentation must be presented within 2 weeks of absence. University Attendance Policy—Students are expected to attend and participate in every class meeting.  The university reserves the right to determine that excessive absences, whether justified or not, are sufficient cause for institutional withdrawals or failing grades. (Objectives 1-9)

2. Field Experience Activities—Students will be expected to participate in field experiences which  provide insights into understanding diversity and culture.  Five hours must be in the classroom and five hours may include after-school tutoring, homeless shelters, volunteer programs, community centers, church related facilities, day treatment programs, and work in adult literacy.  It is up to the students to make the actual arrangements for scheduling and involvement.  The student should pick an environment radically different from their own.  Written notes must be provided and experiences should total 10 hours. (Objectives 4,6,9)

3. Assignments—Students will maintain a notebook of on line activities. Points (5) will be deducted for late work. (Objectives 1-9).

4. Book and Review—Students will choose a book from a selected list to read and write a review.  Guidelines for the written review will be provided. (Objectives 4,6,9)

5. Exams—Mid Term and Final --Make-up exams will be given only with a valid excuse and must be taken before graded examinations are returned to students. (Objectives 1-9)

Evaluation:

Outcomes






Methods of Assessment
Student demonstrates:


Knowledge of nature and function of culture

Assignments, Discussions, Exams


Knowledge of their own culture and learning styles
Assignments, Discussions, Exams


Strategies for teaching diverse populations

Assignments, Discussions, Exams


Role of teacher in creating a classroom where
Assignments, Discussions, Exams



diverse populations are an asset

Course Grading:

Field Experience Activities


 20 points

On line Assignments and Participation
 80 points

Book and Review



100 points

Mid Term Exam



100 points

Final Exam




100 points

Rubric:


Points

        Grade

360 pts – 400 pts

A
90% - 100%

320 pts – 359 pts

B
80% - 89%

280 pts – 319 pts

C
70% - 79%

240 pts – 279 pts

D
60% - 69%

Below 240 pts


F
below 60%


Mid-term Progress Report:

The mid-term grade in this course, which will be issued on February 28, 2012 reflects approximately 20% of the entire course grade.  Based on this grade, students may choose to withdraw from the course and receive a grade of "W."  Students pursuing this option must fill out an official withdrawal form, available in the Office of the Registrar, by mid-term, which occurs on March 2, 2012.  The last day to withdraw without academic accountability is March 2, 2012.
Special Needs/Disabilities:

For information about disability services contact:  Disability Coordinator, Student Center 255, 678-466-5445, disabilityservices@mail.clayton.edu
Writing Assistance:

The Writers’ Studio 224 is located in the A&S building, Rm 224.  There you can talk with trained writers tutors about your writing projects.  The service is free; you may drop in and wait for a tutor or sign up for a regular appointment.

http://a-s.clayton.eduu/english/Writers’%20Studio/Index.html
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