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Course Number: 
EDUC 2120

Course Title:
Exploring Socio-Cultural Perspectives of Diversity in

Educational Contexts 

Semester and Year:
Spring Semester 2012
Credit Hours:
3 semester hours

Class Meeting Time:
Tues/Thurs 8:25 AM – 9:40 AM
Location:

T-220
Name of Building:
Clayton Hall
Instructor:

Mary Hollowell
E-mail Address:
maryhollowell@clayton.edu
Telephone:
678/466-4820

Location:
G-214 B

Office Hours:
(Tues. & Thurs. 12-3 PM & by appointment)

Resources:
Selected Readings (on reserve in the Library)

The New York Times (free on campus)
Catalog Course Description:
Given the rapidly changing demographics in our state and country this course is designed to equip future teachers with the fundamental knowledge of understanding culture and teaching children from diverse backgrounds. Specifically, this course is designed to examine 1) the nature and function of culture; 2) the development of individual and group cultural identity; 3) definitions and implications of diversity, and 4) the influences of culture on learning, development, and pedagogy. Students will experience a minimum of 10 hours of field-based learning in authentic school settings, and this learning will be specifically and reflectively connected to core course content.  

Course Pre-requisites and Co-requisites:

None
Conceptual Framework:

The mission of the Teacher Education Unit is to prepare professional educators who engage in reflective practice and who are competent, caring, committed, collaborative, culturally responsive, and prepared to teach diverse learners in an ever-changing society.  For the complete CSU Teacher Education Unit Conceptual Framework, follow the link below.

Knowledge Base:

As our society becomes more multicultural, our nation’s schools also change; experiencing steady increases in the enrollment of pupils from various diverse backgrounds. A course introducing pre-service teachers to the multicultural instruction of pupils from various cultures, races, religions, regions, languages, socio-economic classes, and abilities, as well as, students of different sexes, genders and sexual orientations, is germane in preparing students to enter an educational career. Multicultural education is a discipline based on an intellectual, historical, philosophical and theoretical foundation.  In addition, scholars who developed this discipline did so with extensive years of research, which continues today. Through this type of instruction, pre-service teachers and others will be encouraged to appreciate and value the differences of individuals in order to build appropriate relationships with native and non-native born Americans.

Course Goals: 

To improve the teaching and learning process by providing a better understanding of self-culture.

To provide tools of comprehension that can be used to appreciate, value, and respect people of different backgrounds 

To prepare teacher candidates with the knowledge, skills and dispositions to teach and work in cross-cultural school settings.

Course Objectives:

Upon completion of this course, learners will be able to: 

1. Examine the nature and function of culture and discuss its influence in education.

2. Explore varied perspectives of how history and culture shape world views.

3. Identify the development of personal cultural identity and learning styles.

4. Develop and apply strategies for observing, analyzing, and comparing differences related to family structures, socioeconomic status, and culture.

5. Articulate and develop strategies for teaching culturally diverse students in the classroom.

6. Identify school practices and policies that perpetuate and maintain achievement gaps, including negative stereotypes, related to race, class, gender, sexual orientation, and other forms of prejudice and discrimination and act to dismantle said practices and policies.

7. Identify educators’ cultural practices and expectations that perpetuate and maintain achievement gaps.

8. Identify ways to access assets and values of diverse populations in order to increase student academic success.

University Attendance Policy:
 Students are expected to attend and participate in every class meeting. Instructors establish specific policies relating to absences in their courses and communicate these policies to the students through the course syllabi. Individual instructors, based upon the nature of the course, determine what effect excused and unexcused absences have in determining grades and upon students’ ability to remain enrolled in their courses. The university reserves the right to determine that excessive absences, whether justified or not, are sufficient cause for institutional withdrawal or course failure.

Course Attendance Policy: 

Let me be extremely clear here. Timely and consistent arrival to class is important and essential to your grade in this course. You are expected to attend all class sessions and be punctual. Students who miss 20% or more of the class meeting sessions due to unexcused absences may receive a failing (WF) grade. This policy will be applied uniformly to all students regardless of course average. Excessive tardy arrivals to class are unacceptable. 

A sign-in sheet will be located near the front door of the classroom at the beginning of each class. If the sheet is removed when you enter, you are tardy and you must see me to sign in after class. Signing in is your record of attendance & is your responsibility. 

Evaluations:

1. Coursework: Mid-Term Essays and Final Essays are based on material covered in class.  You will be given a choice of essays to respond to.  Essays will be in take-home format so you can submit your best work and will not experience time constraints.  Take good notes by hand during class, as these will help you with your take-home essays.  Never hand in rough drafts of writing assignments that you created at the last minute.  Always spellcheck and proofread.  We will fine-tune your oral and written communication skills in this class, as you increase your familiarity with the many forms of diversity in American society.  You are welcome to show Dr. Hollowell rough drafts, and also be aware that the Writer’s Studio in G224 is an excellent resource on campus.  

 Assignments will be given to complete outside of class. Unless otherwise instructed all assignments are to be TYPED and double spaced in Times New Roman 12-point font with 1 inch margins.  Written assignments will be graded for correct grammar and punctuation as well as accuracy of contents. Number your pages. Points will be deducted for late work. 

2. Course Readings and Discussion- You are required to read assigned journal articles and be prepared to discuss them during class time. We will also regularly read articles about multiculturalism in its many forms in The New York Times.
3. Class Participation- You are expected to enthusiastically participate in class discussions and group activities. A lack of participation will have a negative effect on your final course grade.   Read as directed, come to class prepared, and  participate fully.  Most of all, be respectful of those around you and debate in a professional manner.  The content in this multicultural course can be very sensitive and, at times, emotional.  It is the professor’s job to serve as an expert facilitator but it is the student’s job to listen, be cordial, and never perpetuate any form of discrimination.  
4. Field Experience Activities- You will be expected to participate in fieldwork that provides insight into diversity and culture.  The field experience component must be completed in order to pass the course. Consult with the instructor for advice regarding these experiences.  
Course Grading:  

	Assignments
	Percentage

	Class attendance and participation  
	20%

	Mid-Term Essays
	30%

	Final Essays
	30%

	Field Notes from Observation
	20%

	
	

	
	Total – 100%


CSU Computer Requirements:

Each CSU student is required to have ready access throughout the semester to a notebook computer that meets faculty-approved hardware and software requirements for the student’s academic program. For further information on CSU’s Official Notebook Computer Policy, please go to http://itpchoice.clayton.edu/policy.htm. 
Computer Skill Prerequisites:

· Able to use Windows operating system

· Able to send and receive e-mail using Outlook or Outlook Express

· Able to attach and retrieve attached files via e-mail

· Able to use Web browser
· Able to create a Power Point presentation

· Able to use Microsoft Word

· Able to use GA View
In-class Use of Student Notebook Computer or Computerized Devices:

Unless required for disability services, students are NOT allowed to utilize laptop computers or any electronic devices during class. No iphones or ipads, of any kind of electronic devices, are to be used during class period unless otherwise directed.

Disruption of the Learning Environment:
Behavior which disrupts the teaching-learning process during class activities will not be tolerated.  While a variety of behaviors can be disruptive in a classroom setting, more serious examples include belligerent, abusive, profane, and/or threatening behavior.  A student who fails to respond to reasonable faculty direction regarding classroom behavior may be dismissed from class.  A student who is dismissed is entitled to due process and will be afforded such rights as soon as possible following dismissal.  If found in violation, a student may be administratively withdrawn and may receive a grade of F.
A more detailed description of examples of disruptive behavior and appeal procedures is provided at:  
http://a-s.clayton.edu/DisruptiveClassroomBehavior.htm
Academic Integrity:
Academic integrity is of paramount importance at Clayton State University. Students are expected to abide by the Student Code of Conduct as outlined in the Clayton State University Student Handbook.  All instances of academic dishonesty will be reported to the Office of Student Life/Judicial Affairs. Judicial procedures are described at 
http://adminservices.clayton.edu/studentconduct/
Be aware that Dr. Hollowell is a user of Turnitin.com, which scans student papers, searches the Internet, and issues Originality Reports.  To avoid plagiarism, never use more than three words in a row from another writer without citing your source.  See the Publication Manual of the American Psychological Association for APA style and proper citation.  
Disability Services:
For information about Disability Services or to obtain this document in an alternative format, contact: The Director of Disability Services (Office of Disability Services, Student Center) at 678-466-5449.
Professional Standards:
The content of this course syllabus correlates to education standards established by national and state education governing agencies, accrediting agencies and learned society/ professional education associations.  Please refer to the course correlation matrices located at the following web site: 
http://a-s.clayton.edu/teachered/Standards%20and%20Outcomes.htm
Operation Study: 
At Clayton State University, we expect and support high motivation and academic achievement. Look for Operation Study activities and programs this semester that are designed to enhance your academic success such as study sessions, study breaks, workshops, and opportunities to earn Study Bucks (for use in the University Bookstore) and other items.
Teacher Education Unit Outcomes and Candidate Proficiencies


	Conceptual Framework

Descriptors
	Correlation with INTASC Principles
	Knowledge, Skills & Dispositions
	Assessments
	

	Outcome 1. Diagnoses Learning Needs

Candidate uses a variety of assessment techniques and utilizes appropriate technologies to gather information about all students and integrates this information to determine learners’ strengths and areas to be developed.
	Collaborative 

Reflective

Competent


	Principles:

1. Knowledge

8. Assessment

9. Reflection &

       Professional

       Growth


	1a.-1d. Skills
	-Class work

-Oral Reflections

-Group work

-Field Experiences



	Outcome 2 Plans for Student Learning

Candidate integrates knowledge of discipline content, of the nature of diverse learners, of learning theories, of instructional strategies and of state/local curriculum guides to plan instruction.
	Reflective

Competent

Caring


	Principles:

1. Knowledge

2. Student

       Learning

3. Diverse

       Learners

4. Instructional

       Strategies

5. Learning

       Milieu

6. Communication

7. Instructional 

       Planning

9. Reflection &

       Professional

       Growth
	2a.-2f. Knowledge, Skills
	-Class work

-Oral Reflections

-Group work

-Field Experiences



	Outcome 3. Facilitates Student Learning

Candidate implements instructional plans with flexibility and is guided by knowledge of discipline content, of the nature of all learners, of learning theories and of instructional strategies.
	Reflective

Competent

Caring 


	Principles:

1. Knowledge

2. Student Learning

3. Diverse Learners

4. Instructional

       Strategies

5. Learning Milieu

6. Communication

7. Instructional 

       Planning

9. Reflection &

        Professional

        Growth

10. Fostering 

        Relationships
	3a.-3d. Knowledge, Skills
	-Class work

-Oral Reflections

-Group work

-Field Experiences

- Readings & Newspaper evaluation


	Outcome 4. Demonstrates Appropriate Knowledge

Candidate has general knowledge across a broad spectrum of liberal arts and sciences and possesses discipline specific knowledge at a level appropriate for the chosen teaching field.
	Competent
	Principles:

1. Knowledge

7. Instructional

        Planning


	4a.-4e. Knowledge, Skills
	-Class work

-Oral Reflections

-Group work



	Outcome 5. Fosters Student Well being to Support Learning

Candidate interacts with diverse students, school colleagues, parents, and agencies in the larger community to foster student well being and learning.
	Collaborative

Caring

Committed
	Principles:

5. Learning Milieu

8.  Assessment

9.  Reflection &

         Professional

         Growth

10. Fostering

         Relationships 
	5a.-5c. Skills
	-Class work

-Reflections

-Group work

-Field Experiences

 

	Outcome 6. Assumes the Role of Professional Teacher

Candidate acts in accordance with the structure, standards and responsibilities of the profession and recognizes the role of the school in supporting a democratic society.
	Competent

Collaborative

Caring

Committed
	Principles:

1. Knowledge

9.  Reflection &

         Professional

         Growth

10. Fostering

         Relationships
	6a.-6e. Knowledge, Skills, Dispositions

-has a professional

    appearance and

    attendance

-has positive attitude

    and character

-is collaborative  and

    participatory

-has strong work

    ethic

-has respect for the

    profession 
	-Class work

-Reflections

-Field Experiences




Teacher Education Unit Diversity Outcomes

	Diversity Outcomes
	Course Assessments

	Candidate uses culturally responsive diagnosis, measurements and assessment tools           

Smith, P. (1998) (Outcome 1) 
	Class work, Group work, Field Experiences, Class Discussions, Multicultural Book Critiques, Readings & Newspaper Examination, Online Forums

	Candidate plans culturally responsive teaching and culturally responsive curriculum development

Smith, P. (1998) (Outcome 2)
	Class work, Group work

Field Experiences, Class Discussions

	Candidate facilitates learning that meets the cultural/different learning styles of all learners

Smith, P. (1998) (Outcome 3) 


	Class work, Group work, Field Experiences, Class Discussions, Readings Examination



	Candidate is knowledgeable of multiculturalism (culture, language, race, gender, class, ethnicity, special needs, religion, sex, sexual orientation, region, etc.) and socio-cultural influences on subject-specific learning

Smith, P. (1998) (Outcome 4) 


	Class work, Group work, Field Experiences, Class Discussions, Book Critique

	Candidate interacts with appropriate school personnel, parents and agencies for the social and cultural well being of diverse students                                                  

(Outcome 5)


	Field Experiences

	Candidate continues to learn about and appreciates all cultural groups                          

(Outcome 6)


	Class work, Group work, Field Experiences, Class Multicultural Discussions, Book critique, Readings, Online Forums, Classic and Contemporary Documentary Film


NMSA, INTASC and ITSE Standards

	Objectives
	Unit Outcomes
	NMSA
	INTASC
	GA-ITSE
	Assessments
	Resources

	Examine the development of his/her own cultural identity and learning styles.


	4, 5, 6
	2.1, 2.2
	1, 2
	I., I.a,

I.i
	Successful completion of readings and assignments, Class discussion 
	Journal Scans

	Examine the nature and function of culture.

Explore how history and culture shape world views.


	4, 5, 6
	5.2, 5.4, 5.2, 5.6
	1, 2, 3, 10 
	I., I.a,

I.i
	Successful completion of readings and workbook activities

Class discussion

Group presentations

Observations notes

Test/Exam
	Guest Speakers

Documentary Films

Case Studies


	Develop and apply strategies for observing, analyzing, and comparing differences related to family structures, socioeconomic status, abilities/disabilities and culture.


	4
	5.4, 5.2, 5.6
	1, 10
	I., I.a,

I.i
	Group presentations

Successful completion of reading and workbook activities

Test/Exam
	Simulation games, role play, and Selected Readings

	Articulate strategies for teaching culturally diverse students in the classroom.


	4, 5, 6
	5.4, 5.2, 5.6 
	3, 4, 5,

7, 10
	I., I.a,

I.i, II.b
	Successful completion of reading and workbook

activities

Class discussion

Group 

Presentations

Test/Exam
	online forums

	Identify school practices and policies that perpetuate and maintain achievement gaps, including negative stereotypes, related to race, class, persons with disabilities, gender, sexual orientation, and other forms of prejudice and discrimination.

Identify educators’ cultural practices and expectations that perpetuate and maintain achievement gaps.
	1-5
	3.1, 4.6,

5.2, 5.3,


	2, 3,4, 5,6
	II.m,

III.a,

III.e-g


	Successful completion of readings and activities

Class discussion

Group presentations

Test/Exam

Observation

Notes
	 Observational Fieldnotes using basic qualitative research techniques

	Identify strategies that creatively deal with challenges and differences between the cultures of educators and students.


	1, 2, 3, 5
	3.1, 4.6,

5.2, 5.3, 3.3


	2, 3, 4, 5, 6, 7, 8
	II.m,

III.a,

III.e-g
	Group presentation

Class discussion

Successful completion of readings and workbook

activities

Test/Exam

Observation notes
	Selected Readings

	Identify assets and values of diverse populations to bring student learning to higher levels.


	1, 2, 3
	3.1, 4.6,

5.3, 3.3,

5.8


	2, 3, 8 
	II.j

III.h


	Successful completion of readings 

Class discussion
	Multicultural Book Critiques



NCATE and Georgia 2000 Standards

	NCATE and Georgia 2000 Standards
	Board of Regents’ Principles
	INTASC
	Course Objectives and Experiences

	Standard 1: Candidate Knowledge, Skills, and Dispositions

Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.  
	IIA (2). Teacher candidates et high learning standards for all students in a school classroom and organize curriculum, instruction, and assessment around the standards.

IIA (3). Teacher candidates differentiate instruction for individual P-12 students or groups of students that reflects students’ own experiences, learning styles, interests, cultures, and special needs.

IIA (5).  Teacher candidates use data on P-12 student learning and achievement to set benchmarks and to monitor student progress toward continuous improvement. 
	· The teacher respects students as individuals with differing personal and family background and various skills, talents, and interests.

· The teacher is sensitive to community and cultural norms.

· The teacher believes that all children can learn at high levels and persists in helping all children achieve success.

· The teacher appreciates and values human diversity, shows respect for students’ varied talents and perspectives, and is committed to the pursuit of “individually configured excellence.”
	Student will

1. Examine the nature and function of culture.

2. Examine the development of personal cultural identity.

4. Explore how culture shapes worldviews.

6. Identify school practices and policies that perpetuate and maintain documented achievement gaps, including negative stereotypes, racism, classism, sexism, and other forms of prejudice and discrimination.

7. Identify teachers’ cultural practices and expectations that perpetuate and maintain documented achievement gaps.

8.  Identify strategies that creatively deal with challenges and differences between teachers’ and students’ cultures.

____________________

·  Course readings and discussion

·  Class participation

· Reading Assessments

· Multicultural Book Critique

· Readings Examination

· Field Experience

	Standard 3: Field Experiences and Clinical Practice

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students. 
	III F, III G, III H

Teacher candidates complete at least 900 (full academic year) clock hours of field experiences in schools in one or more programs. 
	· The teacher appreciates multiple perspectives and conveys how knowledge is developed from the vantage point of the knower.
	Student will

3. Develop and apply strategies for observing, analyzing, and comparing cultures.

____________________

· Field experience activities

· Readings

	Standard 4: Diversity

The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn.  These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.
	I.A. Teacher candidates are accomplished in bringing P-12 students from diverse groups to high levels of learning and achievement at point of initial recommendation for certification.
	· The teacher makes students feel valued for their potential as people and helps them learn to value each other.
	Student will

5. Articulate strategies for teaching culturally diverse students in the classroom.

8.  Identify strategies that creatively deal with challenges and differences between teachers’ and students’ cultures.

9.  Identify assets and values of various cultural groups that can bring student learning to higher levels and bridge the achievement gap.

·  Case study analysis
·  Field experience activities

· Multicultural Book Critique


Additional Resources:

Akron Beacon Journal (2000). Ah, but the mystery: p. A12

Aronson, Marc (2007).  Race: A History Beyond Black and White.  New York: 

Atheneum.
Bellah, R., Madsen, R., Sullivan, W.; Swindler, A., and Tipton, S. Habits of the Heart:


Individualsim and Commitment in American Life. (New York:  Harper and Row,


1985).

Berger, P. L. and Berger, B. Sociology:  A Biographical Approach. (New York:  Basic


Books, 1972).

Blount, Jackie (2006).  Fit to Teach. Albany, NY: SUNY Press.

Brislin R. Understanding Culture’s Influence on Behavior, 2nd ed. (Forth Worth, TX:


Harcourt Brace Jovanovich, 2000).

Chomsky, N. Cartesian Linguistics. (New York:  Harper and Row, 1966).

Cushner, K. and Brislin, R. Intercultural Interaction:  A Practical Guide, 2nd ed.


(Thousand Oaks, CA:  SAGE Publications, 1996).

Cushner, K.; McClelland, A.and Safford, P. Human Diversity in Education:  An


Integrative Approach, 5th ed. (New York:  McGraw-Hill, 2006).

Davidman L. and Davidman P.T. Teaching with a Multicultural Perspective:  A practical 


Guide. (New York: Longman, 1994).

Drum, J.; Hughes, S.; and Otero, G. Global Winners:  74 Learning Activities for Inside


and Outside the Classroom. (Yarmouth, ME: Intercultural Press, 1994).

Gilligan, C. In a Different Voice. (Cambridge, MA: Harvard University Press, 1983).

Gollnick, D. and Chinn, P.C. Multicultural Education in a Pluralistic Society, 3rd ed.


(New York: Macmillan, 1990).

Graves, Karen (2009). And They Were Wonderful Teachers: Florida’s Purge of Gay and 
Lesbian Teachers.  Champaign, IL: University of Illinois Press.

Guskin, Jane and Wilson, David (2007).  The Politics of Immigration. New York: 

Monthly Review Press.  

Herek, G. M. “On Heterosexual Masculinity:  Some Psychical Consequences of the


Social Construction of Gender and Sexuality.” American Behavioral Scientist,


1986, 29(5), p.5.

Hughes, P. and More, A.J. Learning Styles/Patterns and Aboriginal Students.  Presen-


tation to the World Conference on Indigenous People’s Education. (Wollongong,


Australia, December 1993).

 International Bureau of Education.  Educational Innovation and Information. (Geneva,


Switzerland, September 1994).

Keller, Bill (2005). Class Matters. New York: Henry Holt.

LeVay, S. and Hunter, D.H. “Evidence for a Biological Influence in Male


Homosexuality.”  Scientific American, 1994, 270, pp.44-49.

Loewen, James W. (1992).  Columbus in History and High School.  Akwe:kon Journal.  
Vol. 9 (1).  28-36.

McIntosh, P. White Privilege and Male Privilege:  A Personal Account of Coming to

See Correspondences through Work in Women’s Studies.  Working Paper No. 189. Wellesley, MA:  Wellesley College Center for Research on Women, 1988).

McIntosh, Peggy (1989).  White Privilege: Unpacking the Invisible Knapsack. Peace and 
Freedom. July/August. 10-12.  
Ogbu, John (1998). Voluntary and Involuntary Minorities: A Cultural Ecological Theory 
of School Performance With Some Implications for Education.  Anthropology and 
Education Quarterly. Vol. 29(9). 155-188. 
Pedersen, P.A. Handbook for Developing Multicultural Awareness, 3rd ed. (Alexandria, 


VA:  American Association for Counseling and Development, 2000).

Ponterotto, J. and Pedersen, P. Preventing Prejudice:  A Guide for Counselors and


Educators.  (Newbury Park, CA:  SAGE Publications, 1993).
Ravitch, Diane (2010).  The Death and Life of the Great American Schoolhouse. New   

             York: Perseus.

Ravitch, Diane (1990). Diversity and Democracy: Multicultural Education in America.  
American Educator.  Vol. 14(1). 16-20, 46-48.  
Rist, Marilee C. (1991). Ethnocentric Education.  The American School Board Journal.  
Vol. 178(1).  26-29, 39.
Shapiro, Joseph (1994).  No Pity: People With Disabilities Forging a New Civil Rights 
Movement.  New York: Crown.
Summerfield, E. Survival Kit for Multicultural Living.  (Yarmouth, ME:  Intercultural 


Press, 1997).

Tatum, Beverly (1992).  Talking About Race, Learning About Racism.  Harvard 
Educational Review. Vol. 62 (1). 1-24.
Whitmore, Richard (2010).  Why Boys Fail.  New York: AMACOM.

Wise, Tim. (2008).  White Like Me: Reflections on Race from a Privileged Son.  
Berkeley, CA: Soft Skull Press.

Zia, Helen (2001).  Asian American Dreams.  New York: Farrar, Straus, Giroux.
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